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Abstract: This study explored the effect of task-supported language teaching on students’ performance during 
communicative task in a Grammar class taken by 20 EFL learners. The class adopted the weaker version of 
task-based teaching (TBLT), that is task-supported teaching. Task-supported teaching is a blend between TBLT
with Presentation-Practice-Production (PPP) approach, in which learners do not only learn how to deliver their 
message through the communicative tasks but also learn to use the correct grammatical forms. The task was an 
interview with the teacher/researcher and the use of simple present verbs for singular third person subjects were 
being targeted. The data from the interview task were then transcribed and analyzed qualitatively to look at the 
use of the target forms. The result indicated that even though the participants were not always successful in using 
the correct grammatical forms, they made efforts to restructure their utterance and aim for the accurate use of 
grammatical forms.
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Introduction
Grammar teaching, at least in most parts of Indonesian schools, traditionally covers presentation and 
practice of discrete grammatical structure. In fact, because of the existence of the national exams, which test the 
students’ receptive skills, English lessons are most about grammar and reading, and less about productive skills 
such as speaking and writing. (Suherman, 2012) However, even though the students have learned and practiced 
grammar throughout their years of English learning, it doesn’t result in high level of grammatical accuracy. At 
least, this is what can be seen from English literature students of Unisma Bekasi. 
The grammar teaching and learning have sustainably evolved, with recent use of task in the teaching 
and learning process. Tasks in task-based teaching have mostly been defined as meaning-focused activities in 
which the task takers have to use the language in order to reach certain objectives (Van den Brandon, 2006). 
Classroom tasks, hence, should facilitate meaningful interaction and create plenty opportunities for the learners 
to process meaningful input and produce meaningful output in order to reach the task objectives. Tasks then, as 
Van den Brandon (2006) said, invite the learners to act mainly as language user, and not as a language learner.
This study employs the task-supported teaching. Ellis described the task-supported teaching as the 
weaker version of Communicative Language Teaching (CLT) and it blends the communicative task use with 
traditional pedagogy (Swain, 2005). Unlike TBLT which uses tasks as the core of the learning, task-supported 
teaching mainly uses the communicative task for learners to practice “forms”, while at the same time paying
attention to meaning. However, as this study aims to develop students’ accuracy in using grammatical items, the 
more specific approach is used in designing the communicative task. That approach is called focus-on-form. 
Ellis described focus on form as a focus on meaning with attention to form arising out of the 
communicative activity. The planned type of focus-on-form is “…designed to elicit the use of specific linguistic 
form in the context of meaning-centered language use” (Ellis, Basturkmen, and Loewen, 2002). This study then 
aims to design communicative task that doesn’t only allow the learners to practice certain “forms” but also 
provides them with opportunities to pay attention to meaning. 
With that in mind, this study seeks to investigate the effect of task-supported teaching on students’ 
accuracy in using a particular grammatical form. Research questions of this study center in: 1) whether the 
learners were using the grammatical items from the form-focus stage, and 2) how successful they were in using 
the targeted grammatical items.
Research Method
Participant
20 students participated in this study were the 2nd semester students of English Literature department in 
Unisma. There wasn’t any selection or placement test when they entered the university, so the class was quite 
heterogeneous in terms of their English proficiency. 
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Data analysis
A qualitative analysis was conducted to look specifically at the use of the target forms. The aim was to 
see whether the students were using the items from the form focus stage, and if so, how successful they were. In 
the examples below, pseudonyms have been used to protect the anonymity of the participants. Due to the 
limitation of the paper length, only 7 participants’ utterances were analyzed. 
Task goal
The task was an interview with the teacher/researcher. In this task, the students were asked to pick one 
of the cards with a label written on it ( the labels were “My mother”, “My father”, My brother”, “My sister”, 
“My best friend”, and “My favorite person”), and they were asked to describe the person. The linguistic items 
being targeted here was the use of simple present verbs for singular third person subject. The interview was 
video recorded, and the data was then transcribed and analyzed.  
Result and Discussion
Prior to the interview task, the students had been taught on the use of target structure (simple present 
verbs for singular third person subject) for two meetings, and they had also practiced using the forms in the 
classroom when they were put in pairs and had to interview each other. With that in mind, the interview task was
used to see whether the students were using the target structure from the form focus stage. 
After analyzing the interview transcription, it was revealed that the students have all used the 
grammatical items that have been practiced during the form-focus stage, mainly the simple present verbs. Since 
the task asked them to describe a person they know, they used verbs for singular third person subjects like is,
likes, has, and some other s/es ending verbs. Some of the students also tried to use another forms like simple past
and present perfect verbs. A closer analysis below will depict how successful their efforts were in using those 
grammatical items. 
From the data collected, it turned out that the students were tend to be more successful when they used 
verb be as the predicate. Below were some of the utterance samples.
Mawar : She is very.. very beautiful for me.
Yasmin : She is .. a.. cute girl.
  She’s still a child.
Her favorite food is noodle.
Linda   : He is .. my.. chatting ..friend.
Sinta  : He is my sibling…and he is the tallest person ..in my family.
Adi  : He is a guitarist in his band.
As it can be seen from the samples above, the students were successful in using verb be when they 
started describing the person written in the cue card. However, there were times when some of them omitted the 
verb be and as a result, creating a fragment.
Sinta  : he.. more mature than me.
   .. his mind different with me
Linda  : he very religious..
Melati  : But one of them..hmm..abroad.
When the two situations above were compared, it seems like some of the students failed to use the 
predicate when they had to deal with unusual or less common words. The concept like abroad, mature, or 
religious might be used less often then words like beautiful, cute, or my sibling, and it might take most of their 
attention to deliver. As the result, they couldn’t pay attention to the appropriate verbs needed. 
From the data that were analyzed, it turned out that there weren’t many successful use of –s/es ending 
verbs, compared to the use of verb be. Some of the successful cases were shown below.
Yasmin : She has many hobby..
Sinta  : if he.. comes to our..comes to home..
Ado  : She likes eating, and eating, and eating. 
She always laughs every time.
Adi  : He likes..a.. browsing internet and playing PS.
   He also has a band..
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The minimum result of successful use of this particular form happened because some of the participants 
also used different aspect, in particular simple past and present perfect tenses. Below are the sample taken from 
one student who used this incorrect form several times. 
Mawar : She is lives in Lampung.
We are have very amazing experience.
A closer look to Mawar’s verb structures will show us her effort in using the appropriate verbs for the 
subjects. She tried using the verb “lives” for subject “she”, and the verb “have” for plural subject “we”. However, 
she has this tendency in adding the unnecessary verb be (is/are) after placing the subjects. As a result, her efforts 
were still considered unsuccessful. Besides the case above, there were more samples in which the students failed 
to use the correct verb forms. This happened because the students were still highly influenced with Bahasa 
Indonesia verb structure, which doesn’t employ the singular/plural and subject-verb agreement concepts. 
Adi : And then.. he love chocolate very much.
Sinta : .. he sometimes always remind me and give me some advices for me.
Linda : in his ..free time. . he really like a. . read
Besides the failed efforts, the minimum use of simple present verb, in particular the s/es ending verbs, 
was because some of the students used different tenses. Below are the successful uses of simple past and present 
perfect verbs. 
Sinta : .. after he went to..
Linda : … but he didn’t show it. He didn’t want to show..
the first I see.. the first I saw.. the first I saw.. he (him?) him. 
Widi : She has got…what do you call that.. big eyes, big eyes, pointed nose, and.. straight 
hair. ..long, straight hair.
In addition to finding out failed and successful efforts, the researcher also found some error-correction 
attempts. Some of those attempts were effective.
Linda : .. the first I see.. the first I saw.. the first I saw.. he.. (him?) him. 
.. after we spending.,.a.. we spend time together
Actually he like read.. he likes read ..
Adi : His hobby is.. a.. actually his hobbies are.... his hobbies are basketball and playing 
video games, and jogging, and eating. 
From the utterance, we can see how Linda first detected the mistake she made, as in “the first time I see.. 
the first time I saw..”. She then felt the needs to confirm the correct form by repeating the correct utterance. On 
the other time, she also detected another mistake (after we spending) and tried to fix it (we spend time together),
even though from the context, the appropriate verb would be the simple past form (After we spent the time 
together). The same case was also reflected from the third utterance. Linda was aware of her mistake (Actually 
he like read) and tried to fix it by changing “like” to “likes”. However, the whole sentence was still considered 
incorrect because she didn’t use “to” before “read” or change it into gerund form “reading”. Still, the whole
situation shows how the participant was aware of the mistake she made and tried to restructure the utterance to 
get a more accurate form. In Adi’s case, he could sense, surely after remembering that the person described has 
more than one hobby, that he needed to alter his structures from “ his hobby is..” into “his hobbies are..”. 
From the analysis above, it can be concluded that generally, the participants were more successful when 
they used verb be as the predicate for singular third person subjects, especially when the verb was followed by 
frequently used words. However, they were less successful when they had to use –s/es ending verbs. This might 
be because of interference of L1, which doesn’t use the singular/plural concept. Still, the communicative task has 
been proven useful as it provides the students with the opportunities to restructure their interlanguage. It can be 
seen from the errors they made and the conscious effort to fix them. 
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